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SUMMARY. An ecological risk and resiliency framewor k was applied
to explore how social contexts, especially the role of families and
schools, are ,affecting L atino/a pre-adolescent substance use in the urban
Southwest. A mixed resear ch design, using both quantitative and quali-
tative methodologies, guided the study. Quantitative data wer e collected
through surveys administered as part of a school-based prevention inter -
vention experiment (N = 2,125). Individual interviews conducted with a

randomly selected number of matched students (N = 60) provided the
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92 SOCIAL WORK WITH MULTICULTURAL YOUTH

qualitative data. The main theme emer ging throughout both data setswas
astrong resilience against drug use of the participating 7th grade urban
youth. Thevast majority of studentsdid not use hard drugs, and agreed
that alcohol use wasinappropriate at their age. A high degree of attach-
ment and strong tiesto their parentsand their school environment
emerged as a shared protective factor. Recommendationsinclude social
work interventionsthat support theresiliency characteristicsof urban La-
tino/a youth in different social contexts such ascommunities, schools, and
families. Limitations of the study are reviewed and suggestionsfor futurere-

search are offered. (Article copies available for afee from The Haworth Document
Delivery Service: 1-800-HA WORTH. E-mail address. <dpcdelivery@haworthpress.com>
Website: <hup:/Avww HaworthPress com> © 2002 by The Haworth Press, Inc. All rights
reserved]
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INTRODUCTION

The purpose of this research isto advance our understanding of the
yrotective and risk factors that shield Latino and other pre-adolescents
Tom drug use. National survey data show that drug use has increased
significantly among adolescents over the past decades (Botvin et al.,
2000a). It has been estimated that 13.9 million American youth 12 and
older useillicit drugs, with a 2.4% increase between 1996 and 1997
‘SAMHSA, 1998). Commonly, these increases in drug use are associ-
ited with risk factors located within arisk and protective factors contin-
wum (Smokowski et al., 1999; NIDA, 1999). These factors can have a
isk or a protective effect at different times and in different contexts.
Some and school have been identified as key contexts influencing ado-
escents substance use (Bauman & Phongsaun, 1999; Ellickson &
Morton, 1999; Luekefeld et al., 1998; McWhirter et al., 1998).

In urban settings with high concentrations of ethnic minorities, there
s atendency to describe the social contexts of home and school as
;trained and faltering, therefore, increasing at-risk factors of youth (Ad-
ims, 1999). Risk factors present at home and school have been specifi-
-ally associated with substance abuse among L atino youth (Botvin et
al., 2000b; Cabrera Strait, 1999; Chalk & Phillips, 1996). The influence
of family, on the other hand, has been identified as a powerful protec-
tive factor against substance use (Herman et al., 1997; Howard, 1996;.
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Swaim et al., 1998), as hasinvestment in school and good academic
performance (Seydlita & Jenkins, 1998; McWhirter et al., 1998; Swaim
et al., 1998) and involvement in after-school and religious activities
(Mahoney & Stattin, 2000; Johanson et al., 1996). In addition,
biculturalism and ethnic pride have been identified as strengthening the
resiliency of Latino adolescents against drug abuse (Belgraveet al.,
1997; Marsiglia et al., 2001; Marsiglia & Holleran, 1999; Kuliset al.,
2000). Connectednessto home and school is hypothesized hereto bea
key p;rotectivefactor against drug use (Seligman & Csikszentmihalyi,
2000).

The assumption isthat despite the strains experienced by homes,
schools, and communities, these social contexts play a protectiverolein
preventing or reducing delinquent behavior through attachment and
control (McWhirter et al., 1998; Seydlita & Jenkins, 1998; Smokowski
et al., 1999). In other words, the purpose of thisresearch isto explore
how selected social contexts protect children against the stressorsthey
encounter in their daily lives and keep them healthy (Newcomb &
Bentler, 1988). The central question guiding thisstudy is" What resil-
iency role do the social contexts of home and school play in the ability
of Latino/a urban pre-adolescentsin the Southwest to refuse drug of-
fers?" Thisquestion will be explored from an ecological risk and resil-
iency per spective.

THEORETICAL APPROACH

The emphasis on families, schools, and communities follows an eco-
systems per spective, which isfundamental to social work practice. The
Ecological Risk and Resiliency Approach (Bogenschneider, 1996) will
be followed because it takesinto account therelationship between the
individual and her/his social context, addressing both therisk and pro-
tective factorsinfluencing behavioral outcomes. Resear chersusing this
approach arguethat greater attention should be paid to basic social con-
ditions. Studies, they argue, need to contextualize individually based
risk factors by examining what puts people at risk. Social factor s such
as ethnicity and culture are relevant to disease prevention and treatment
because they influence access to important resour ces, including social
support, and impact multiple disease outcomes, including drug abuse.
Although member ship in particular ethnic or geographic communities
iIsnot in itself arisk factor, it may influence accessto both prevention
resour ces and effective service delivery systems.
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Bronfenbrenner's (1986) ecological risk and resiliency approach is
ised to examine the complex issues associated with the ability to resist
hugs among L atino/a and other youth in the urban Southwest-a border -
and population of mostly Mexican American heritage with strong cul-
ural and languagetiesto Mexico and to Mexican American culturein
he U.S. This ecosystem per spective consider s structural factorsthat
yrove critical when differentiating drug use patterns, particularly within
ind between ethnic and racial groupings (Brunswick, 1999).

Resiliency is measured by the degree to which people (or communi-
ies) are productive and healthy despite hardships, traumas, and obsta-
lesin their environmental (Bogenschneider, 1996). Personal attributes
ire important deter minants of resiliency, but cultural factorsare also
mportant asthey can amplify risksand resilienciesin the environment.
[he ecological risk and resiliency approach will be specifically applied
o the study of a sample of Latino/a and other youth ability to refuse
hugs.

LITERATURE REVIEW
Drug Use Among Latino Y outh

L atinos/as ar e a heter ogeneous umbrella group, and, as such, present
nany differencesin terms of etiology of use, fregquency of use, and
Jrugs of choice (Cervanteset al., 1990/91). Because this study was con-
ducted in the Southwest, the attention is focused on Mexicans and M ex-
ican Americans. The Mexican American population has higher rates of
aeavy drinking and alcohol related problemsthan many other Latino
subgroups (Cervanteset al., 1990/91). M exican American women have
aigher rates of both abstinence and frequent heavy drinking than other
L atinas, and the prevalence of alcoholism is higher among U.S.-born
Mexican American women than among M exican women immigrants
Aguirre-Molina & Caetano, 1994; Caetano, 1988). Mexican American
idolescents with strong Mexican cultural identification arelesslikely
‘han those with weaker ethnic identification to beregular usersof to-
>acco, and more likely to believe that tobacco use is har mful (Casas et
il., 1998). This pattern reflects several factors, including varying de-
zrees of adherenceto traditional Mexican substance use norms. Mexi-
>an culture holds strong social norms against drinking and drug abuse
oy women (Canino, 1994; Van Wilkinson, 1989); but toler ates heavy
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drinking for men, especially in rural areas (DeWalt, 1979; Madsen &
Madsen, 1979).

Family Context as a Protective Factor

Per hapsthe most important protective factor arising from Mexican
American cultureis familism, a cultural orientation in which the family of
origin isof primary importance, even after marriage (Suarez-Orozco &
Suar ez-Or o0zco, 1995). Mexican and Mexican American familiestend
to have stronger family pride, family closeness, respect for parents, mu-
tual obligation, trust and cohesion than non-Hispanic White families
(Chandler et al., 1999, Olson et al., 1983). Traditional M exican norms
such as parental monitoring and involvement with children, and the ten-
dency of married couplesto settle closeto parentsand other family
members, also act protectively asthey provide children with more at-
tention by a greater number of caring adults and situate children in more
cohesive communities (Chandler et al., 1999; Denner, 2001; Gonzales,
1993).

On the other hand, migration can dislocate families and seriously
limit their ability torely upon relatives, compadres (ritualistic rela-
tives), neighbors, and friends (Patterson & Marsiglia, 2000). The pro-
tective aspects of culture can also be weakened by acculturation and
acculturation stress, resulting in vulner ability to drug use (Bar nes,
1979; Beauvais, 1998; Bonnheim & Korman, 1985). Acculturation
stress can weaken adolescents connections with traditional support
gky_stems such asfamily. Recent immigrants who do not yet have the

i1lS (such aslanguage use) necessary to navigate the host society have
a difficult time developing replacement sour ces of support in the new
culture (Rogler, Cortes, & Malgady, 1991).

Despite the challenges associated with migration and acculturation,
family context remains a vital factor associated with adolescent sub-
stance use (Resnick, 2000). Family strength (often called cohesiveness)
and family sanctions against substance use ar e associated with youth re-
siliency against drug use (Howard, 1996; Swaim et al., 1998). On the
other hand, family factorsthat promote adolescent substance usein-
clude perception of family use, actual family use, family discord, family
separation, lack of family guidance, and absence of a father (Duncan et
al., 1995; Friedman et al., 2000; Iannotti, 1996; Nurco et al., 1998;
Smokowski, 1999). Many treatment and prevention strategies acknowl-
edge theroleof the family in substance use and abuse and include them
in their interventions (Vega & Gil, 1998). However, the role of the fam-
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ly varies among groups, emerging as a diverse issue with differing im-
)act on families-especially with regard to ethnic and racial differentials
Vega& Gil, 1998).

school Context as a Protective Factor

The role of schoolsin urban communities has been covered exten-
ively in the literature (Agnew, 1999; Botvin, 2000; Resnick, 2000;
tipple & Luthar, 2000). Y outh who drop out of school have higher rates
f delinquency, drug use, theft, and violent crimes (Guagliardo et al.,
998; Obot & Anthony, 1999; Swaim et al., 1998). Communities that
eport high delinquency rates also record high truancy rates, low student
-.célé%ttional performance, and low socioeconomic status (Farrington,

Schools and teachers provide physical care, ensure safety, develop
ocial skills, reinforce pro-social behavior, and exercise control
Chazan, 1992). Since the 1930s, emphasis has been placed on the role
f schoolsin curbing delinquent behaviors such as drug use (Everett,
933). In general, student behaviors and attitudes reflect the degree of
\djustment to the school environment. Positive school adjustment func-
Ions as a protective factor against drug using peer affiliation (Swaim et
1., 1998). Recently the role of teachers in schools also has been linked
o resiliency factors in adolescent drug use research (Smokowski,
-999). Understanding the way in which the described social contexts
perate to shield Latino youth from drugsisvital in aiding youth, fami-
Ies, school personnel, and social work practitioners with their preven-
ion efforts against the increase of substance use among adol escents.

METHODS

A mixed method research design guided the implementation of this
tudy. Both quantitative and qualitative data were gathered and ana-
yzed. Quantitative data were collected through the administration of
urveys as part of a school-based intervention research project. This ar-
icle reports only the quantitative data collected through a pretest survey
dministered at all schools (control and experimental) before a drug
yrevention experiment took place. The ethnographic or qualitative data
vere collected through recorded face-to-face interviews conducted by
raduate students trained in ethnographic methods.
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Sample

All 45 middle schools within a lar ge size Southwestern city werere-
cruited for the study, and 35 schools from 9 different school districts
agreed to participate. Within these schools, every 7th grader was se
lected as a participant in the study. The 35 schools produced samples
ranging in size from 56 to 725 students; their proportion of Mexican,
Mexican-American, other Latino, and multi-ethnic Latino origin stu-
dentsranged from 21.2% to 98.6%.

Thetotal sample consisted of 6,035 students. Most of them (n =
3,318) were M exican or M exican American students, followed by
1,141 students of other Latino or multi-ethnic Latino origin (e.g., Mexi
can and White, Mexican and American Indian), 1,049 European Ameri-
can students, and 527 African American students. According to student
responses, 74.3% qualified for a free school lunch and 8.0% qualified
for reduced priced lunches. The 7th graders averaged 12.53 year s of age
(SD =.65years; overall range of 9to 18 years), with little age variability
among theracial/ethnic groups.

Theresultsreported in thisarticle utilized a sub-sample of the total
sample. Only student surveys from eight schoolsrandomly selected to
have an ethnographer were used in the analysis. There were 2,125 com
pleted surveysin those eight schools and sixty of those students com-
pleting the survey wer e successfully matched with those interviewed by
the ethnographer s assigned to their school. Table 1 summarizes demo-
graphic data on the 2,125 student sub-sample and the sixty matched in-
terviewees.

Survey Data

The surveys (each up to 82-items) utilized a three-form design (Gra-
ham, Hofer, & MacKinnon, 1996; Graham, Hofer, & Piccinin, 1994;
Graham, Taylor, & Cumsille, 2001) using limited combinations of
itemsto reduce the number of itemseach individual student received in
his’her survey, while maximizing the total number of items available
for later analysis. Studentsresponded to demographic items (9 items);
recent alcohol, cigarette, and marijuana use (6 items); anti-drug per-
sonal norms (3 items); descriptive norms (2 items); and anti-drug use
intentions (3 items). Theremainder of the 23 relevant itemswere dis-
tributed acrossthree groups (A, B, and C) with each student receiving
all questions from two of thethreegroups(i.e., Aand B,Band C,or C
and A). All of the main survey based scales of interest to this study ap-
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TABLE 1. Demographic Overview

Non- Interviewees Non- Interviewees
Interviewed Interviewed
Students Students
Sender Percen il Bercent N Eree/Reduced ' Prcen N P rcen
tch
Male 52.6 1052 38.3 23 Free lunch 82.3 1719 62.1 36
Female 474 949 61.7 37 Reduced lunch 6.8 143 138 8
Total 100.0 2001 100.0 60  Neither reduced 10.8 226 241 14
nor free
Total 100.0 2088 100.0 58
thnici reen _ Percent N Homelanouaae Percent _ Percent _
Dther Hispanic 35 73 34 2 English only 28.0 593 40.0 24
American Indian 37 77 103 6  Mostly English 101 214 133 8
Dther Multi-Ethnic 40 83 13.8 8 Both English and 329 698 23.3 14
Spanish, about
equal
African-American 5.3 110 17 1 Mostly Spanish 10.2 217 6.7 4
vlexican Multi-Ethnic 11.0 226 8.6 5  Spanish only 16.9 358 13.3 8
lon-Hispanic White 111 228 121 7 Other language 1.9 40 3.3 2
vlexican/Chicano 61.3 1263 50.0 29 Total 100.0 2120 100.0 60
Total 100.0 2060 100.0 58
Academic Goals Pren _ Percent  N.  Self:Reported Percent _ Percent _
Grades
1 years of college 52.0 1100 59.3 35 Mostly A's 91 192 13.6 8
2 years of college 225 476 28.8 17 A's and B's 33.0 696 458 27
Trade/vocational school 2.6 55 34 2 Mostly B's 9.0 190 34 2
igh school 197 4AL7 6.8 4  BsandC's 276 583 220 13
3th grade 3.3 69 17 1 Mostly C's 5.8 122 34 2
Total 1000 2117 100.0 59 C'sand D's 10.7 226 6.8 4
Mostly D's 12 26 17 1
D'sand F's 30 64 34 2
Mostly F's 0.6 12 0.0 0
Total 100.0 2111 100.0 59

fear acceptably to highly reliable, including recent substance use (o =
89), parent injunctive norms (a =.73), friend injunctive norms (o =
82), personal norms (o = .84), self-efficacy (o0 =.78), personal inten-
ions (o = . 84), and substance use expectancies (o = .77).

University trained proctors administered the 45-minute survey, (one
orm containing both English and Spanish versions) during regular
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school hoursin science, health, or homer oom classes, with the students
in a few schools assembled together for survey administration. Table 1
presents a basic demogr aphic profile of the studentswho were inter-
viewed and all their school peersin the eight selected schools that com-

pleted the survey.
Ethnographic Data

Narratives were gathered using structured questions designed to ex-
plorethe students formsof under standing situational and tempor al
contexts. The narratives, in addition to serving as mirrors of reality, rep-
resented the actual mode of thinking used in the students everyday life
(Widder shoven, 1993). The interviewers utilized a semi-structured in-
terview guide, which focused on youth culture and how youth respond
to substance use situations. M ultiple interviewers at the eight schools
utilized the sameinterview guide to elicit narration by the interviewees.
The narratives shared by the adolescents provide an insiders' per spec-
tiveinto the protective and risk factors present in their homes, schools,
and neighborhoods, and the impact of these factorson drug use. Be-
cause the ethnographershad prior experiencein the schools, a pre-estab-
lished contextual knowledge and rapport existed. Twenty inter viewees
wer e randomly selected from each of the eight schools. Some of the key
guestions used in theinterviewswere: " Can you tell me a story about
drugsin your life, in your friends' lives, in your family or in your neigh-
borhood? If you needed some help getting out of a situation that in-
volved drugs, alcohal, or cigarettes, who would you go to? How would
your friends have acted in that situation? Who do you hang out with at
school? Are they the same people you hang out with when you're not at
school ?*

Of theoriginal pool of 160 students, interviews wer e conducted with
atotal of 141. From the 141 interviews, 60 wer e successfully matched
with the survey data using the students' initials and birth dates. Using
her meneutical analysistechniques, emer gent themes were drawn from
theinterviews and coded using NUD*I ST software, version 4.0. The
emer gent themes form the foundation of the qualitative findings.

Mixed Method Procedures
The two sour ces of data wer e used to inform and complement each

other. The survey data provided insight into the phenomenon through
aggregate data or the " what," while the ethnographic data aimed at pro-
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ding meaning or the" why" and "how." All the survey respondents
:re selected from the eight schools from which interviewees were
awn (N = 2,125). Interview responses then were matched to individ-
1 surveys, resulting in 60 clear matches. General descriptive statistics
the interviewed population were compar ed to those of the non-inter-
>wed school population. T-tests wer e conducted to compare the mean
ores of survey respondentsthat wereinterviewed with the responses
therest of the survey respondents who were not interviewed by the
mographers. In order to protect the anonymity of the participants,
ly gender and age information will be provided when referringto a
rticular student; no nameswill be used.

FI NDI NGS
2scriptive Statistics

When descriptive statistics wer e compar ed, distinctions emerged pe-
‘een the 60 matched cases of studentswho completed. both the written
rvey and the in-person interview, and the 2,065 students who simply
swer ed the survey but were not interviewed. Those interviewed were
and to be disproportionately female, English speakers, and with
0vVe aver age grades. Because the selection processfor the intensive
terviews required an additional signed parental consent form to bere-
rned to the school, the author s surmise that female students, and stu-
ntswith better attendance records, were more likely to comply, and
at their parentswould be more likely to allow their children to partici-
te and return therequired extra consent forms. Additionally, when
anicity and socioeconomic status wer e consider ed, as measured by
e proxy of free or reduced lunch eligibility, those interviewed were
3s likely to be M exican/Chicano (though more likely to be American
than or Non-Hispanics Multi-ethnic) and lesslikely to receive either
;eor reduced lunch subsidies. Finally, there were differencesin the
ng-term academic aspirations of those interviewed; they were more
cely to indicate post-secondary education plansthan the general popu-
:ion of the schools from which they were drawn. Asour results show,
interview subjects also differed based on the attachment, commit-
2nt, and involvement with their families and schools. The survey re-
ondents and the smaller number of interviewees provide a glimpse
totherisk and resiliency spectrum present within the overall
1€ narratives, in particular, arearich exemplar of how the students
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home, school and neighbor hood contexts wer e supporting their resil-
iency.

t-tests wer e used to determine whether the mean values of core drug
userelated variables wer e significantly different between those who
wereinterviewed and the other studentsin their schools. Theinterview-
ees presented fewer risk factorsand more protective factorsthan the
non-interviewed sub sample (see Table 2).

Drug use profilesfor all respondents showed that the majority of stu-
dents-both those interviewed and those not interviewed-reported no
use of alcohol, cigarettes or marijuanain the recent past, and they
agreed that alcohol use was inappropriate at their age. While both
groups of students showed low levels of drug usein the aggr egate, dif-
ferences between the interviewees and non-inter viewees wer e, how-
ever, statistically significant in many instances. Importantly, in all
measures of last 30-day use of alcohol, marijuana, and cigarettes, and
lifetime use of alcohol and marijuana, inter viewees wer e found to use
significantly lessthan other non-interviewed survey respondents. This
difference may be dueto the need for an additional parental consent for
theinterview participants. Thisdistinction in drug useresiliency isalso
apparent in the ethnographic interviews.

Although the interviews were conducted with arelatively low at-risk
group, the transcripts provide valuable insightsinto the experiences and
under standings of the participating youth. The following section will fo-
cuson data gathered from the 60 students completing the written survey
and theintensive interview. Theresults were organized around over ar ch-
ing themes emer ging from the survey and ethnographic data sets.

Resiliency Themes Emerging in Families, Schools,
and Neighborhoods

The Family Context

Survey resultsreported by the students who wer e also interviewed by
ethnographer s highlight the importance of family as a protective factor
and the themes of resiliency emerging from the narratives about family
life support. Both sources of data support the premise that social bond-
ing and resilience resulted from attachment, commitment, and involve-
ment with family. In examining these survey findings, it isimportant to
remember that studentsreceived at random three somewhat different
forms of the questionnair e containing the pertinent family survey items.
Only about two-thirds of the 60 student inter viewees answer ed each of
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BLE 2. T-Tests of Mean Differences on Drug Use Related Survey Items,
mparing Interviewees and Non-Interviewees

Students Not-Interviewed Interviewees
Std. Std.
Error of Error of

Variables N Mean  Mean N Mean  Mean tstafistic  sig.
As in entire life 2049 3234 0.052 59 2915  0.240 -1.696

larettes in entire life 2054 2314 0.045 60 2167 0.233 -0.783

rijuana "hits" in entire life 2043 1726 0.034 59 1373 0.145 -3.190
I smokeless tobacco ever (Yes =1; No = 0) 2052 1.063  0.006 60 1.100  0.052 0.813

crack, LSD, downers, etc., ever (Yes =1;No=0) 2054 1.078  0.007 60 1.083  0.043 0.151

uppers (speed) ever (Yes =1; No = 0) 2053 1061  0.007 60 1.083  0.049 0.525

inhalants ever (Yes =1; No = 0) 2047 1244 0012 59 1169  0.049  -2.010
ohol drinks last 30 days 2049 1.861 0.037 60 1617  0.168 -1.865
Jency used alcohol last 30 days 2044 1433 0022 60 1267 0.082 -2.755 i
arettes last 30 days 2051 1349 0023 59 1153  0.079  -3.482 -
Jency used cigarettes in last 30 days 2052 1246 0017 59 1.068  0.048 -5.905 o
rijuana "hits" in last 30 days 2043 1581 0034 59 1237 0119  -4.019 .
Jency used marijuana in last 30 days 2041 1350 0022 59 1186 0.092 -2.349
ing at your age OK 2047 3292 0019 59 3288 0.114 -0.042

(Ing at your age OK 2046 3380 0018 59 3458  0.103 0.910

uana at your age OK 2045 3373 0020 58 3569  0.099 2.498 *
hood of accepting future alcohol offer 2040 1.784 0018 59 1.644  0.099 -1.738

hood of accepting future cigarette offer 2040 1620 0.016 59 1559  0.088 -0.846

hood of accepting future marijuana offer 2026 1630 0.019 59 1390  0.087 -3.544
Yation of # of other students who tried drugs once 2030 1275 0.014 59 2373 0128 9.669
1ation of # of regular drug users in your school 2024 2081 0022 58 2931 0115 9.116 -
cation of regular participation in drug use by class- 1987 2506  0.050 58 2672 0.304 0.657

N

=0.005
=0.01
=0.05

family items. Their responses express a high degree of attachment
1 connectedness to their parents, complemented by strong parental

hority and control (see Table 3).
Most of the interviewee respondents who answered the relevant fam-

items (84%) identified themselves as being "close" or "very close"
heir parents and feeling that their parents were proud of them most of
time (50%). The survey results demonstrated that parents, espe-
lly mothers, played a strong role in educating these students about
1gs. Seventy-three percent (73%) indicated that their parents have
ght them the most about the consequences of using drugs. Parental
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TABLE 3. Attachment and Parental Authority as Reported by Interviewees on
Written Surveys

Attachment/Connectedness

Alittle close Neutral Close Very close

Closeness to parents 3(8%) 7(18%) 13(33%) 17(43%)
(N =40)

Strongly Disagree  Qiee Agree Strongly Agree
Feel I belong in this school 1(3%) 3(10%) 10 (34%) 15(52%)
(N=29)

Noone Media School Eriends DadMom
Who taught R about drugs 4(12%) 1(3%) 3(9%) 1(3%) 24(73%)
(N=33)

Never Almost never Sametimes Qften Most of the time.
Freq. parents proud or you 0 4 (11%) 8(22%) 6(17%) 18(50%)
(N=36)

Parental Authority

Allof the time Sometimes Never

Parents allow R to drink at parties 1(3%) 9(23%) 30(75%)
(N'=40)
Never Almostnever  Sometimes Ofen Most of the time
I(:req. p)arents Question where R goes 0 2(6%) 4(11%) 29(83%)
N=35
Never Almost never Sometimes Often Mast of the time
Freq. parents set time R comes home 0 2(5%) 9(23%) 11 (35%) 17(44%)
(N=39)
Never Almaost never Sometimes Often Most of the time
Freq. parents forbid activities (N=31) 1 (30%) 13(42%) 7(23%) 4(129%) 6(14%)
Never Almostnever  Sometimes Often Most of the time.
Freq. p;irem allows R to go out 3 (10%) 4(13%) 15(50%) 3 (10%) 5(17/0°)
Notangryatall — Alittle angry Pretty angry Venyagry
Parent's reaction ir = had alcohol I (3%) 1(3%) 4 (11%) 30(83%)
(N=36)
Not angry at all Alittle angry ranr Veryagry
Parent's reaction ir R smoked 2(6%) 2(6%) 3(9%) 28(79%)
cigarettes (N=35)

Not angry at all Alitfle anor r o angy Veryagry

Parent's reaction if R smoked 0 4(11%) 4(11%) 28(80%)
marijuana (N = 36)

"Note all percentages are rounded to the nearest whole percent

Because of the multiple form structure of the survey questionnaire, one-third or more of the interviewees were not asked each o these
questions
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athority was demonstrated by the fact that the majority (74%) of re-
yondents’ parents never allowed them to drink at parties, reinforced
oundaries by questioning them about wher e they were going (83%),
nd set timelimits (72%). On the other hand, most interviewee r espon-
ents (77%) indicated that their parentsallowed them to go out and less
1an half of them wereregularly forbidden to do certain activities
19%). Finally, respondents over whelmingly believed that their parents
rould be very angry if they wereto drink alcohol (83%), smoke ciga-
Ates (79%), or use marijuana (78%).

The survey results present the interviewee r espondents as youth
losely connected with their parents, with whom they appear to sharea
NS€ of trust and maintain good communication. The ethnographic
ata confirm and further explain the survey results. The majority of
outh who wereinterviewed identified a strong influence of social con-
0l and few reports of strain in theimmediate family. The strongest in-
uence of social control was par ental influence on drug use, including
1€ connectedness with mothersasthe most commonly reported bond.
hree main resiliency themes emerged from the ethnographic data within
1€ realm of family context; they were: (1) Parental control, (2) Parental
apport, and (3) Shared time.

1. Parental control. Parental control wasidentified in many forms,
ach as parents setting boundaries and parentsreinforcing expected be-
aviors. An example of these practicesisfound in the following com-
1ent.

I'd probably go to my parents, and they'd probably be mad at me.
But, kinda like, in away they'll be mad at you, but then they'll
kinda be happy that you told them so they can help you out. That's
a parenting thing that a parent will understand. But my friends, |
don't know. | guessthey'd help meif | had helped them. Hope-
fully, but. ... To get help, liketo get real help, I'd haveto go to my
parents “cause | know they'll still love me then. They car e about
me. (Male, age 13)

In general, setting boundaries was described as par ents getting upset,
Stting clear rules, being disappointed, or punishing unacceptable be-
avior. When was asked if he would go along with friends who wer e do-
1€ something he did not approve, a 14 year old malereplied, " No.
)ecause | wouldn't want to do that.. . They [my parents] would tell me
of to do bad things." A 13 year old female responded to the same ques-
on by saying, " No. Because my Mom will get mad. Because they don't
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likefor meto do bad stuff." Parental positive reinforcement of pro-
social behavior was described frequently as praise aswell as mor e af-
fective responses of " being happy" or " being glad." The youth more of-
ten identified positive reinfor cement than they did boundary setting.

2. Parental support. The theme of parental support emerged out of
thewritten surveys and the students narratives describing their help
seeking behaviors. For example, parents were the most common re-
sponseto the survey question about whom you would go toif you had a
problem with drugs. In their narrativesasin their survey responses (see
Table 3), parentswere mentioned asthefirst source of help and advice.

| think, my Mom. Because | can tell her anything and shejust goes
along with it, and she helps me, and all that. (Female, age 13)

My parents. They would probably talk to me about it; my friends,
that they might belike.... How did they do it? (Female, age 14)

Other interviewees explicitly chose their parentsover other adultsin

their lives. They talked about trust, using phraseslike " they care about
me." Both adolescent females and males offered the following observa-

tions about their parentsas being available and trustworthy,

[1'd talk] with a teacher that comes herefor that, or if not, maybel
would tell my parentsor someonel trust. Mmm, | think it's better
with my parents because they know what they're going do better
than theteachers, but | trust my parentsmore, to ... to talk to them.
(Female, age 14)

Well, first, | think 1'd go to my parents "cause, you know, they're
always.... They're always defending me and, you know, they've
taught me everything so far, so I'd pretty much go to my parents.
Y eah, "cause, you know... they would help me. (Female, age 13)

I'd go to my Mom and my Dad because most of thetimethey're
really always.... All thetime, they'rereally alwaystherefor me.
S0, | would just go and I'll tell them what's going on and they'll
pray about it and then. . . Like, pretty soon they'll have the answer
towhat'sright or what'swrong. (Male, age 14)

Although the students mentioned their parentsastheir primary source
of advice, their stories mostly involved their mothers. For example,
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I'd haveto say my Mom “causeif my Dad.... | know he'll yell and
scream at me. Like, " You donethis. You never told me." Blah,
blah, blah. And like makeit all bad. And, " Your body's gonna be
all different” and " You're gonna get all new friends." But my
Mom, | don't think she'll tell my Dad. It'slike. . . If anythingre-
ally bad happensto me, she'll try to seeif she can help. With my
Mom.... | can talk to her when | want to talk to her. And, like, you
know, she'sawoman and soit'slike easier totalk to her. "Cause
my Dad.... Some of my friends, they live with their Dad "cause
their Mom got divorced, and | think it's pretty hard totalk ... |
mean, if it'sa man, you know? (Female, age 13)

Both adolescent males and females seem to rely mostly on their
1others for help and advice, however, other family members were
1entioned as sour ces of support and help and asrole models. Such was
1€ case below. When asked whom would he go to for help, the student
;plied:

Probably my brother'cause he would like back me up. Yeah. He's
18 and he would help me, like, to read the situation and would
probably tell me how it'svery important to talk to him, and [ask
me] why areyou doing that and ... (Male, age 14)

Asthisquoteillustrates, older siblings wer e sometimes described by
1€ interviewees as per for ming parental roles. There was a complete ab-
ence of any reliance on professional or institutionalized forms of help.

3. Shared time. The majority of the studentsidentified their out of
chool socialization astaking place within the family's sphere of influ-
nce. Motherswer e once moreidentified as the main person with whom
1ey shared unstructured time outside of the school. One female respon-
ent gave an example of this practice by saying: " | stay home. | help my
Aom at home." Another added,

Most of the time on weekends, | don't hang out with them
[friends]. Only like when we go somewher e together. But, most of
theweekend | spend time with my Mom or something to do with
family. (Female, age 13)

Commonly, after-school socialization included family member s such
scousinsand siblings: " just my sister and me hang around when we are
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not in school” (Female, age 14). Sharing time with non-family members
isheavily scrutinized asillustrated by the following vignette.

"Cause, my parents... they are so protective of me. They don't
want meto goto my friend's house because they might ... Like
my friend.... Meand my best friend Lisa, we went to the mall and
my Mom didn't know that we're best friends yet, and then she
wouldn't let me go to the mall with her Dad because she wasn't
sure hewouldn't try kidnaping me. And so, | think.... She'sreally
protective of me. (Female, age 13)

Therest of the students participating in the ethnographic component
of the study appear to be enjoying a close and rewar ding relationship
with their parents especially their mothers. Their parentsare available
to them, provide the support studentsfeel they need and at the same
time communicate clear messages in terms of what isand what is not
permissible.

The School Context

The school context also proved to be important in social support and
bonding. Most survey respondents (87%) expressed a strong sense of
belonging to school (see Table 3). Teacherswere identified askey play-
ersin supporting a sense of belonging and social bonding. However,
drug offersand drug use frequently occurred in school.. Next to parents,
the teacher wasthe person a youth most likely would seek out if they
had a‘problem with drugs.

| would go to ateacher or to an adult because you don't know what
they are going to do to you. They can hold you and take you for
treatment. (Male, age 14)

Teacherswereidentified as a good alter native to parents, especially
for students coming from very strict homes.

I'd be scared to death to go to my family, so | wouldn't go to them
[parents] first. 1'd probably like ask one of nmy teachersfor help.
Like, "1 don't ... | want to stop, but | can't ..." And if they could
help me, then | might go to my family. | have a pretty good rela-
tionship with all of my teachers. (Female, age 13)
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The respondents also reported several examples of teachers use of
10deling and discipline-how ateacher handled drugsin the classroom.

L ast week a group of boys were using drugs and | told a teacher
that they were using it, and they got them and they were looking
for the drugs, and they couldn't find it. And a boy threw it into a
trash and the teacher found it. And | was glad because | thought
they were going to do something to me. [And later] | remember
when we were gonna make cookies at life skills class, and the
kids-I don't know what happened or anything-but the teacher
opened one of them, and they caught him, and they were putting
marijuanain the cookies. (Female, age 14)

Y et, the youth maintained school norms, illustrated by instances in
'hich several youth reported drugs or drug use to school officials.
hose instances were followed by positive reinforcement by authority
gures. Many of the respondents stated that there was drug use in
>hool, but only afew identified offers. Several youth reported drug use
y peersto aschool authority. Below isan illustration of these practices
apported by a positive social structure despite the presence of drugs.

Last year | had this friend that had brought weed, and he gave it
away so we could take care of it. He had gotten caught, and they
sent him to the office. We talked to my teacher and the principal.
That was about it. Yes. We threw it away and later on we thought
there would be more, like the people that hang out with them. We
got it and put it into this paper. So we went to the teacher, and she
took usto the principal. They suspended him. (Female, 14 years
old)

Y outh identified school personnel next to the police as the adults they
rould go to if they had a problem with drugs. When asked whom he
rould go to for help one 13 year old male responded, "To the police ...
1e teacher or the principal." When asked the same question, another
1ale student replied, "The counselors from school, because | don't
now them, and | prefer to speak with someone | don't know, because if
spoke with someone | did know, | would feel ashamed." Several youth
lentified the counselor or principal, but more often they named their
=her. Counsel ors and principals were mentioned as more anonymous
ources Of help. As stated above, going to the family and in some cases
1e teacher (seen in afamilial light) would bring "shame" to the family
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name. Thistype of helping seeking behavior seemsto be an unintended
consequence of " familismo." Strong identification with family and
family honor may prevent some youth from asking for help out of re-
spect to the family.

Although the school experienced both the presence of drugs, and
drug offers, the risks were minimized by the social support of the school
structure and the social bonding and modeling by the adults within the
school. The school context allowed lear ning opportunities for youth to
address drug issues within a strong pro-social supportive environment
while, at the same time, providing institutional reinfor cement for
pro-social behaviors.

The After-School Context

The school was described by the interviewees as a social context nur-
turing resiliency. By contrast, the after-school context lacked positive
social structures and relied solely on the strong social support of the
family system. There was a significant absence of opportunity for social
bonding outside of the students families. Most of the participantsre-
ported that they did not play outside or have friendsin their neighbor-
hood, and only one youth identified going to community center activities.
Thegreat majority of the youth did not have after-school peer socializa-
tion opportunities and, in many cases, did not have permission to leave
the house once home from school. These responsesillustrated that
strong parental control focused on protectiveness and safety concerns.
For example:

| can't go out on school days. | go out on Saturdays and Sundays
because that iswhen my Mom lets me go out on my bike. | go
around here. Shedoesn't let me go anywhere else. Every time | ask
her, shewantsmeto tell her the address and everything. If some-
thing comes up, she goes and picks me up. (Male, 13 yearsold)

Other respondentsdescribed similar situations: " At homel'm, like
totally over protected. Can't really go anywhere. So, Ijust hang out with
my next-door neighbor” (Male, 14 year old). " No ... No, | do not have
friends outside of school. | do not play outside of school. Because no,
they do not let me go out alot. | never leaves my home" (Female, 14
yearsold). "My parentsdon't let me. They are afraid. | stay at home. |
do my choreslike clean and mop and | also do my homework" (Female,
13 yearsold).
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Other youth identified two separate peer groupsfor leisuretime. In
108t instances, the reason was due to proximity of homes and the pro-
sctiveness/safety issue. " | have different friendsin my neighborhood. |
1st hang around with them and | go outside and play kick ball and stuff
“emale, 14 yearsold). When asked why she had different friends she
:sponded:

I livekind of far from them. Like some of them livein trailersand |
liveover here. Likeon 1 st Avenue... And that iswhy, because my
dad won't let me go anywhere. Well they don't let me go on the
streets because my dad saysthat's bad. That it's bad because |
could do something like smoke or something can happen to me.
Like people, you know how thereisbad people around? They can
grab me and rape me. Bad stuff can happen on the street.

When asked why his peer and school group wasthe same, the respon-
antreplied, " Causethey live closeto me, they arejust school friends."
. 14 year old female respondent reported that, for her, it iseasier to
avejust one big group of friends.

Becauseit'sjust easier. | mean, it'seasier if you havelike one
group of friendsthan if you have like one here, then at home, you
have a group, and then, you know, what you have here and every-
thing. So, if you just have one big group, it'smuch easier.

Although some students said they go out with the same groups and
ad after-school socialization opportunities, a factor even for these
outh wasthe role of family in outside-of-school socialization. Students
secifically noted that out-of-school time with friends was limited. For
cample: "When | am at home, | usually don't hang out with all of them.
t school | hang out with most of them, not at home. At home | usually
ang out with my sister or my cousins, my family. We play mostly at
*hool, but sometimes at our houses' (Male, 13 yearsold).

Thelack of involvement with community centersand city parkswas
most universal. Only one youth mentioned going to community centers
ter school. Thisstudent said that he went to the YMCA. However,
lany youth noted that they did not play outside or havefriendsin the
sighborhood. Only a few youth mentioned that they went to the park to
lay. One of thereasonsfor that may be the presence of gangs. A 14 year
|d male student gave oneinstance: "l used to hang out with gang mem-
2rs. . . . Every timel gotothe park, | seethem over therewriting their
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signsand saying stuff.” One of the main reasonsthat the studentsreported
minimal or no peer relationships outside of school was due to safety con-
cernsand the protective nature, of their parents. Thesereactionsresulted
from the strain produced in the neighborhood. In fact, a few youth re-
ported that their families moved out of neighborhoods, providing exam-
ples of parental social control. A student provided an example:

Weéll in our neighborhood, we want to move out of our neighbor -
hood because there are alot of people that go thereto buy drugsin
the apartmentsthat welive in. My dad istryingto find a house for
usto moveinto because our current neighborhood isvery danger -
ousand thereisalot of gunfirethere. | hardly ever leave my house.
Or I runif | amgoingtoafriend'shouseor | am taken. That iswhy
they want to move because they say it's very dangerousfor us.
(Female, 13 yearsold)

Home and school appear to be perceived by parents and students as
connected and relatively safe. After school activities are not availableto
them or arenot accessible. Unstructured time outside of the homeis not
part of the experience of thisgroup of students.

Risks Factors Present in Families, Schools, and Neighborhoods

Students, at times, encounter ed family environments where there
was drug use or where they were using. One student described such an
experience: " Uh, my Mom.... My Mom did drugs and my Step-Dad
did drugs. I'm not sure about my Step-Dad. My Mom's doing them
now" (Male, 14 yearsold). Therisk factors present in neighbor hoods
and the impact of those factors on the substance use of a family also
wer e apparent in the following per spective:

In my neighborhood they do a lot of drugs and things happen. In
my family too ... My grandma'’s son, he does a lot of drugstoo.

My sister too. My sister tried to get meintoit, and | didn't really
likeit. My brother too and that sameday | got intoit and after two
days, | got out of it. | felt very bad and | told my grandma. When | do
things| tell my grandma, because| tell her everything. | told her,
*you know grandma | did something bad and | wasn't supposed to
doit; it wasthewrong thing, | know it can mess up my mind and |

can't do thingsin school like think or nothing.” | told her. Now my
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family doesn't do that no more. In the neighbor hood, people go by,
and go to that house wherethey sell drugs. (Female, 13 yearsold)

Thisresponse touches on many of the aspects of family influences,
th risk and resiliency. But for thisrespondent, it was the parental fig-

of her grandmother that changed her actionsto pro-social behaviors.
Most commonly, families wer e described as playing a role at amelio-
ing therisk of drug use. Once studentsor their families become en-
ged in risk behaviors, the boundaries between the different social
ntexts become more diffused. A student offered an example of the
»ssing over effectsof risk and resiliency when theinterviewer asked
out any personal experienceswith drugs.

A long time ago, before | started going to church, | used todo alot
of drugs. And, | wasn't really like going to school alot. | would
liketo stay home and do likereally bad stuff. Like do drugs and
stuff. (Male, 14 yearsold)

He mentioned that he had not attended school when he was involved
th drugs. The absence of the school attachment was a contributing
>tor to hisdrug use. When questioned about his mother'sresponse, he
ntinued,

| would get in alot of trouble. And, | would alwaystell her that |
really didn't care about anything, and she would tell me that, " You
better start caring "cause one of these days, you might get caught
and gotojail." And | kept on telling her, " So?" and "1 don't care."
and " Just leave me alone. I'm gonna go out and go to my friends."
And shewould try to keep mein the house so | wouldn't go out and
do anything wrong anymore.

Thisrespondent also described how important his step-father wasto
sense of parental support, and explained how he would seek both his
sther’s and step-father'sadviceif hewerein trouble.

Most of thetime, they aretherefor me. When | doright, they'll be
proud of me. But, when | dowrong, | know | did wrong so | like....
| just stay in theroom for acouple. .. for awhileand just think
about what | did and then I'll go in and apologize to them because |

know they'll feel bad. But then, my Step-dad, he used to.... He



Marsigliaet al. 213

goes to church. And he talked to me, and | started going to church,
and he got married to my Mom, and just because, now that he got
to me, | stopped doing that stuff. Now, I go to church and every-
thing. | go to my Mom and my Dad because most of the time
they'rereally always ... All the time, they're really always there
for me. So, | would just go and I'11 tell them what's going on and...
And they'll pray about it and then ... like, pretty soon they'll have
the answer to what's right or what's wrong.

This quote also highlights the role of after-school involvement with a
community institution. The role of the church as a source of socia sup-
port is clearly apparent in this narrative. The threat of jail was not identi-
fied as a deterrent, yet the investment of afamily member, his step-dad,
and involvement with his church steered the youth away from drugs.

DISCUSSION

These findings confirm other research identifying family bonding
and school commitment as sources of resiliency for Latino youth
(Cabrera Strait, 1999; Marsiglia & Holleran, 1999; Robertson et al.,
1998: Swaim et al., 1998). The neighborhoods of the large Southwest-
ern city where the study took place are characterized by a demographic
explosion, with a growing Latino population, high poverty rates, high
mobility rates, and high drug use rates. Y et youth are still resistant to
substance use offers. Thus, the common belief that high poverty and mi-
nority concentrations increase the likelihood of substance use does not
fitin this case. This study defies these commonly held notions, which
are often utilized to perpetuate myths and stereotypes of minority and
impoverished populations.

The after school context presented the surprising finding that a ma-
jority of the interviewed youth did not socialize with their same school
peer group after school, or they did not have a peer group after school.
Often the youth said that this was due to the dangers of their neighbor-
hood context, such as gangs. Moreover, only one youth mentioned in-
volvement in after school institutions such as community centers,
boy/girl scouts, and church groups. Involvement in structured activities
Is akey component in drug use prevention (Mahoney & Stattin, 2000),
yet thisis absent in the interviews with these youth.

The presence and strength of familiesin these youths' lives emerged
as the cornerstone of their resiliency (Akers & Lee, 1999). The family
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svides the youth with advice, direction, modeling, and support when
>omes to drug use and other deviant behaviors. The family represents
foundation of resiliency in thelives of this predominately L atino/a
uth sample. The school functioned as a protectiveinstitution in there-
iency of these youth. The school provided structured support, disci-
ne, and modeling of pro-social behaviorsfor these youth.
The strong tiesto school and family protected these youth and coun-
‘balanced theriskspresent in their neighborhoods. The school, and
rticularly the families, provided a social bond and support that was
ndamental to theresilience of these youth. The presence of opportu-
y and risksin this urban setting was countered by the commitment of
;seyouth to family and school. The schools and families reciprocated
scommitment in their support and reinforcement of the youth's
-social behaviors.

mitations

The participants were mostly pre-adolescents, at a developmental
ige wher e experimentation with drugsincreasesrapidly. The protec-
‘e effects of family and school may or may not continue asthese
uths grow older and mor e detached from family and teachers. Be-
use both the survey and ethnographic data sets used in thisanalysis
cross-sectional, the study lacks longitudinal and developmental
mparisons. Follow-up interviews and follow-up surveys may capture
developmental changes, and the students adjustmentsto them. Re-
iency may continue as documented or may begin to switch to peer
oups. These changes need to be understood and anticipated to effec-
ely support them.
In some key respects, the matched group of 60 interviewees was not
mpletely representative of the larger group of 2,125 students sur -
yed at the eight schools. The interviewees were moreresilient and
18 at-risk than their classmates. Although they were originally ran-
mly selected, the additional parental permission slips made the
b-sample less representative and the matching to completed surveysre-
ced their numbers’ further in some analysesreported here. Students
th poor attendance records (and probably higher drug use) were less
ely tobeincluded among theinterviewees. To beincluded they
eded to beat school during both data gathering activitiesand have ac-
‘ely participated in obtaining their parents signed permission. These
>ts limit the gener alizability of the mixed-method findings. The
mographic data cannot be generalized to the larger sample or other
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middle school students. In future studies, innovative approaches may
need to be developed to mor e effectively reach the at-risk student popu-
lation at the sametime that human subject procedures ar e observed.

Implications

Theimplication for social work practiceisthat the emphasison the
family isfundamental in interventions targeting L atino/a youth. Addi-
tionally the implication of inclusion of family in clinical work with La-
tino/a youth regarding substance use/abuse is essential. Future social
work research in this area should focus on the strengths present within
minority families and communitiesrather than emphasizing the nega-
tive stereotypes. Addressing the issue of minority youth substance
abusein an urban context requires a unification of cultural competency,
strengths based practice, and global ethnographic questions (Dewees,
2001).

On the macro level, the placement of institutional support for the L a-
tino/a familiesis essential to enhancing youth resiliency. Another vital
element isthe impact of schoolsin creating attachment and commit-
ment with the youth. Schoolsinfluence youth investment in academics,
with a majority of theyouth in this study seeing collegein their future.
The school on a mezzo level servesto create social bondsthat resist the
strains of the urban context and lack of community activities. The
school isavital link between the community and the family system and
has tremendous potential for intervention strategies. The call for social
work isto develop and enhance thislinkage through expanding social
work practices within school settings.

The absence of after-school opportunity isa profound finding, and
rather disturbing. Thelack of thismacro support structureisakey ele-
ment that should not be overlooked or ignored by social workers. This
finding begs the question, why are there no after school opportunitiesin
these communities of need? Critical evaluation of thisfinding needsto
addresswherein the city are the after school resources, why are they
there, and why arethey not in these communities? Therevelation from
these questions may call for social workersto advocate changein the al-
location of resour ces by local gover nments. If, in fact, the neighbor -
hoods have after school services, the question will change to why do
L atino students not use them? | ssues of access and equity may need to
be addressed.

The recommendations offered as a result of thisanalysis highlight
several possibilitiesfor social workersto strengthen the social bond that
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Iready exists between the students and their families and schools, and

create and increase the community bonding opportunities that were
bsent in these findings. For example one major recommendation that
tems from this research is that prevention programs should target fami-
es, schools and communities as partners in the intervention strategies.
he role of community organizers and school social workers would be
1dispensable in the development of such programs.

A key role social workers can play istherole of cultural mediator
Marsiglia & Holleran, 1999). As such, social workerswill provide ser-
ices that nurture and maintain the protective effects of family and cul-
wre Of origin as youth go through the acculturation process. Lowering
1€ negative consequences of acculturation stress on the youth and as-
sting them in maintaining their protective ties to family and culture of
rigin could have great prevention impact on youth.

A possible concrete step in that direction would be to create Family
enters in schools-welcoming places where families could access re-
»urces, support and educational groups, information and referral ser-
ces, activities for youth and families, and family assistance programs.
ach collaborative efforts also should target and reinforce youth attach-
ient and family commitment to schools and communities. The lack of
'ten school activities |eaves aneed for social workers to advocate for
ie development of after school programs and community centersin
iese neighborhoods. These recommendations emphasize ways to
rengthen the resilient social bond with both school and family that was
yund in the study, and to increase the community bonding that was ab-
:nt in the findings. These would enhance the web of protective factors
ready present within families and schools, as well as adding an impor-
nt strand of community bonding.
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